2011-2012 Teacher Evaluation Rubric- Michigan

High Leverage Factors for All Students

	Area of Evaluation

	40% Measurable INDIVIDUAL achievement growth

	Individual classroom growth

 Pre and post assessments for all courses taught show growth for all students who begin and finish their courses.

	Ineffective

Less than  69% of enrolled students demonstrate growth between pre and post assessments
	Effective

70% - 79% of enrolled students demonstrate growth between pre and post assessments
	Highly Effective

80% or more of enrolled students demonstrate growth between pre and post assessments

	10% Measurable COLLECTIVE achievement growth

	Overall school growth

 The school reaches the goals outlined by its school improvement plan and is able to demonstrate growth for all students.

	Ineffective

School does not meet AYP requirements, despite available safe harbor or confidence interval assistance.  Growth falls in the medium range or lower
	Effective

School meets all AYP requirements, possibly with help from safe harbor or confidence interval calculations.  Growth falls in the medium range
	Highly Effective

School meets or exceeds all AYP requirements without safe harbor or confidence interval assistance and is able to demonstrate medium to high Q1 growth

	50% INSTRUCTION

	Engages all students effectively
The teacher uses deliberate engagement strategies that keep students tuned in to the class.  Teachers may do this through a variety of methods  including student response systems/clickers/CPS systems, partnering/cooperative learning, ‘do now’ and closing activities, requiring 100% work before moving forward, ‘popcorn’, calling on students randomly, constant circulation through the classroom, call and response, and more. 

	Ineffective

The teacher lacks a classroom culture of engagement, and needs more deliberate strategies to keep all students engaged.  Students off-task may interfere with the learning of their peers.  The teacher is often tethered to limited areas of the classroom, so pockets of students are able to disengage cognitively from the class.  Participation is student driven, sometimes is random or disjointed and students are too-frequently off-task. The teacher lacks a strong commitment to holding all students to a high engagement expectation.  Some students answer questions, complete assignments, and participate in discussions and activities.


	Effective
Teacher tries to keep most students engaged in class activities through limited strategies, but may have varied degrees of success from class to class.  The teacher is proficient at measuring student understanding of classroom tasks and periodically moves throughout the classroom to monitor and assist students.  Teacher actively promotes democratic participation.  Many students answer questions, complete assignments, and participate in discussions and activities.
	Highly Effective

Teacher keeps most, if not all, students engaged in class activities through a wide variety of deliberate strategies.  The teacher is good at measuring student understanding of classroom tasks and is regularly moving throughout the classroom to monitor and assist students.  Most, if not all, students are required to answer questions,  complete assignments, and participate in discussions and activities. 

	Employs scaffolded, rigorous, and relevant lessons
The teacher creates lessons that mesh with a clear time and content grid.  Teachers provide necessary background building to make content comprehensible, then move forward through Bloom’s to provide activities and assessments rich in rigor.   

	Ineffective
The teacher does not consistently provide written instructional plans, or the plans that are designed lack scaffolding and/or academic rigor.  Lessons deviate markedly from campus curriculum maps and fail to follow established time and content grid.  The teacher does not effectively engage students in background building and vocabulary development at the beginning of new units, and often offers activities and assessments that function at the lower levels of Bloom’s taxonomy.  The teacher rarely offers differentiated instruction for accelerated or struggling students, and typically under-teaches all others.  The teacher has unacceptable standards for student learning as evidenced by lesson plans, Gradebook or other analyses, and grade distribution for each course. Spiraling instruction is rarely planned for or executed to promote retention and deepen understanding.   Rarely do students in this teacher’s course understand how objectives are connected to their lives or the real world.   
	Effective

The teacher generally creates lessons that are both scaffolded and rigorous.  These lessons dovetail mostly with the campus curriculum maps and usually adhere to established time and content grid.  The teacher is proficient at background building and vocabulary development at the beginning of new units, then moving toward the top of Bloom’s taxonomy as the unit moves forward.  The teacher sometimes differentiates instruction for accelerated and struggling students, but tends to “teach to the middle”.  The teacher has adequate standards for student learning that are evidenced by lesson plans, Gradebook or other analyses, and grade distribution for each course.  Sometimes, a framework for spiraling instruction planned, but its execution could be improved to better promote retention and deepen understanding.  Many students in this teacher’s course understand how all objectives are connected to their own lives and the real world.
	Highly Effective

The teacher usually or always creates lessons that are both scaffolded and rigorous.  These lessons dovetail closely with the campus curriculum maps and mostly adhere to established time and content grid.  The teacher is skillful at providing background building and vocabulary support at the beginning of new units, then gradually stretching toward the top of Bloom’s taxonomy as the unit moves forward.  The teacher has mechanisms in place to regularly or always differentiate instruction to meet the needs of both accelerated and struggling students.  The teacher has high standards for student learning that are evidenced by lesson plans, Gradebook or other analyses, and grade distribution for each course. A framework for spiraling instruction is executed to promote retention and deepen understanding.     Most or all students in this teacher’s course understand how all objectives are connected to their own lives and the real world.  

	Delivers effectively
The teacher utilizes strategies and techniques that grab students’ attention and make content material as impactful as possible.  Teachers may do this through innovative technology integration, multiple intelligence activities, dramatic activities, dynamic storytelling, hands-on activities, problem-based learning, projects that offer choice, connecting material to students lives and today’s world, etc.  Classroom procedures are in place that support student learning and instructional goals.

	Ineffective

The teacher fails to sufficiently grab and keep the majority of students’ attention.  His/her classroom may or may not contain engagement strategies, but the execution is not observed.  This teacher doesn’t regularly and systematically incorporate a mix of technology tools, give dynamic presentations, appeal to multiple intelligences, incorporate cooperative learning, manage peer tutoring, share dramatic activities, offer compelling storytelling, or facilitate problem-based projects.  Students exhibit that they are disconnected from the material and are not acceptably motivated by the teacher’s activities.  Classroom procedures are not in place to focus the majority of students on instruction.
	Effective

The teacher sufficiently grabs and keeps the majority of students’ attention.  His/her classroom contains some strategies that engender  engagement and high achievement.  This teacher may incorporate powerful technology tools, give dynamic presentations, appeal to multiple intelligences, incorporate cooperative learning, manage peer tutoring, share dramatic activities, offer compelling storytelling, facilitate problem-based projects, and more.  The bottom line is that students sometimes feel connected to the material and are acceptably motivated by the teacher’s activities.  Classroom procedures are in place to adequately and focus the majority of students on instruction.
	Highly Effective

The teacher actively attends to grabbing and keeping students’ attention.  His/ her classroom contains many strategies that engender engagement and high achievement.  This teacher may incorporate powerful technology tools, give dynamic presentations, appeal to multiple intelligences, incorporate cooperative learning, manage peer tutoring, share dramatic activities, offer compelling storytelling, facilitate problem-based projects, and more.  The bottom line is that students feel connected to the material and motivated by the teacher’s activities.  Classroom procedures are in place to cleanly focus most students on instruction.    

	Monitors, adjusts, and differentiates using formal assessment data
The teacher collects data from grade level appropriate quizzes, tests, and assignments . . . then uses the data to modify whole-class instruction AND differentiate on an individual level.  Students receive regular communication about what they have and haven’t mastered and are given appropriate support to achieve unmet objectives. 

	Ineffective

The teacher does not collect, or struggles to collect formal assessment data, analyze it properly, or act on it instructionally.  The teacher often mistakenly equates how material was taught with automatic student learning.  The teacher only communicates with students about achievement, but this is typically presented as a final result rather than as actionable data.  The teacher doesn’t collaborate with his/her department or administration regularly about assessment and achievement and seems content with maintaining the instructional status quo of his/her classroom. . . regardless of achievement data.
	Effective

The teacher collects data each term from grade level appropriate quizzes, tests, and assignments and uses the data to modify whole-class and individualized instruction.  The teacher often communicates with students and departmental colleagues about what students have learned or are struggling to master.  The teacher sometimes analyzes data with his/her instructional team and sometimes seeks to improve instruction and incorporate better teaching methods to boost student achievement.
	Highly Effective

The teacher collects data weekly or more often from grade level appropriate quizzes, tests, and assignments and uses the data to modify whole-class and individualized instruction.  The teacher regularly communicates with students, departmental colleagues, and administration about what students have and are struggling to master.  The teacher often analyzes data with his/her instructional team and is constantly  seeking to improve instruction and incorporate better teaching methods to boost student achievement.

	Monitors, adjusts, and differentiates using informal assessment data
The teacher has students explain concepts and assignments to each other.  Students are required to provide live, grade level appropriate feedback (CPS systems, thumbs up/down, multiple choice cards, etc) to show understanding during instruction.  Students may be asked to repeat instructions to the teacher or each other.    

	Ineffective

This teacher has no system, or a limited system, in place to informally assess student understanding during or after teaching.  The lack of informal data collection often creates confusion and frustration in this classroom and prevents students from tackling independent work effectively.  Teacher does not use informal feedback to guide instruction, or uses informal feedback to re-teach the whole group.
	Effective
This teacher has an adequate system in place to informally assess student understanding during or after teaching. 

These strategies allow the teacher to identify and address lack of understanding as students work, as students often encounter confusion as they attempt to complete independent work.  The teacher sometimes uses informal feedback to re-teach the whole group or individuals.
	Highly Effective

This teacher has a solid system in place to informally assess student understanding while teaching.  These strategies are effective and preventative in nature, so students are able to successfully tackle independent work without confusion.  The teacher regularly uses informal feedback to re-teach the whole group, small groups, and individuals and modify future instruction.

	Collaborates openly and regularly
The teacher projects a true ‘growth mindset’ by always striving to improve and grow.  He/she collaborates regularly with peers/coaches/administration about student learning, curriculum, &  instruction, then responds in word and action to improve instructional skill.  The teacher pursues individualized professional development that is meaningful to his/her practice and works cooperatively with others.

	Ineffective

This teacher demonstrates more of a fixed mindset and demonstrates a belief  that a point exists where growth is not possible.  He/she rarely or never collaborates with peers and coaches in a meaningful way about student learning, curriculum, or instruction.  This teacher reluctantly participates in all professional development activities and fails to incorporate better practices into his/her classroom.  This teacher would prefer to not be bothered by event or embedded professional development.
	Effective 

This teacher understands that there is always room to grow and improve on one’s practice.  He/she collaborates regularly and meaningfully with peers and coaches about student learning, curriculum, and instruction and acts on most of those discussions.  This teacher participates in all professional development activities and incorporates some better practices into his/her classroom.  This teacher is content with the professional development provided by the school site and district.
	Highly Effective

This teacher understands that there is always room to grow and improve upon one’s practice.  He/she collaborates regularly and meaningfully with peers, coaches, and administration about student learning, curriculum, and instruction and acts on most of those discussions.  This teacher enthusiastically participates in all professional development activities and ensures that better practices take hold in his/her classroom practice.  This teacher seeks additional professional  growth from external organizations that will enhance student learning in his/her classroom; may lead professional development or serve as a mentor to others.

	Sets the physical stage for learning

The teacher designs and maintains a physical classroom that supports learning in both aesthetic and function. Seating arrangements maximize supervision and data collection.  Minimal space is taken up by teacher desk and storage, as room for student learning and movement takes priority.  The classroom walls hold rich instructional materials and a variety of student-created models for class assignments.  The room is streamlined so that it is not visually distracting to students who struggle maintaining attention.  The room is also organized, orderly, and clean so that the teacher communicates a subtext of professionalism, competence, and pride.  Students are seated to best facilitate learning and technology is situated so that it can be easily used and seen by all. 

	Ineffective

The teacher’s classroom is aesthetically and functionally unacceptable.  Student seating provides limited supervision or opportunity for data collection, and is not focused enough around key instructional locations.  Too much space is taken up by teacher desk/storage, and this impairs room for student learning.  Walls lack informative instructional materials or models, and they rarely change to support courses and/or students.  The room is disorganized an unclean.  It may be ‘over-decorated’ to the point of distraction.
	Effective

This teacher’s classroom is aesthetically and functionally acceptable.  Student seating provides average supervision and opportunity for data collection and is somewhat focused around key instructional areas.  Significant space is taken up by teacher desk/storage reducing room for learning.  Walls hold some informative instructional materials, although a limited amount of student models are posted.  Portions of the classroom walls are sometimes changed to support the course at hand.  The room is organized, orderly, and clean.  It has not been ‘over-decorated’ to the point of distraction.
	Highly Effective

This teacher’s classroom is aesthetically and functionally appealing.  Student seating maximizes supervision and opportunity for data collection and is focused around key instructional locations.  Space allocated for teacher desk/storage is minimized because room for student learning takes priority.  Walls hold informative instructional materials and student work models that are changed sometimes to support the courses at hand.  The room is meticulously organized, orderly, clean, and streamlined.  It has not been ‘over-decorated’ to the point of distraction.

	Sets the emotional stage for learning and builds relationships
The teacher designs and supports an environment that is safe, nurturing, structured, and conducive to learning.  The teacher is encouraging to all students and actively builds relationships with students that are productive and positive.  The teacher leverages relationships to encourage pro-social behavior in contexts outside of the classroom (both on and off campus).   The teacher actively uses innovative strategies to motivate unmotivated students and prevents or internally handles minor class management issues effectively. 

	Ineffective

The teacher fails to create a classroom culture that is safe, nurturing, structured, and conducive to learning for most.  The teacher rarely encourages most students and does not actively build productive relationships with them.  The teacher takes very little responsibility for motivating unmotivated students and is not able, through strong relationships, to prevent or manage a significant amount of classroom management or discipline issues effectively.
	Effective

The teacher creates a classroom culture that is safe, nurturing, structured, and conducive to learning.  The teacher is sometimes encouraging to all students and actively and builds mostly positive, productive relationships with them.  The teacher takes some responsibility for motivating unmotivated students and is able to prevent or manage the majority of classroom management or discipline issues effectively.
	Highly Effective

The teacher creates a classroom culture that is very safe, nurturing, structured, and conducive to learning.  The teacher is encouraging to all students and effectively builds positive, productive relationships with them.  The teacher leverages his/her relationships to encourage pro-social behavior within and outside of the classroom walls.  The teacher takes responsibility for motivating unmotivated students and is able to prevent or manage most classroom management or discipline issues effectively.

	Focuses on learning more than teaching
Although cognizant of instructional materials and strategies, the teacher’s written plans and classroom management provide such a solid foundation for instruction that they are free to seriously focus on  measuring how well students are grasping the material.  

	Ineffective

The teacher’s written plans and live instructional skills are not adequate enough for this teacher to be able to properly assess students and use that data to drive instruction.  This teacher is unaware of what most students know (and don’t know), and he/she rarely uses achievement data to guide whole-class, small-group, and individual instruction.  This teacher is not  mindful of monitoring student learning and often struggles with classroom management.
	Effective

The teacher’s written plans and live instructional skills are adequate enough that this teacher is able to direct some focus on informally and formally assessing students and using that data to drive instruction.  This teacher is aware of what most students know (and don’t know), and he/she sometimes uses that information to guide whole-class, small-group, and individual instruction.  This teacher is not as mindful of monitoring student learning as his/her own activities.
	Highly Effective

The teacher’s written plans and live instructional skills are strong enough that this teacher is able to focus on informally and formally assessing students and using that data to drive instruction.  This teacher is completely aware of what nearly every student knows (and doesn’t know), and he/she uses that information to guide whole-class, small-group, and individual instruction.  This teacher is almost as mindful of monitoring student learning as his/her own activities.


Core Expectations 

	Area of Evaluation
	
	
	
	
	

	Baseline requirements

	Special education compliance
Teacher completes special education paperwork by deadlines.  Teacher makes necessary modifications and accommodations for all special needs students in every class taught.  Teacher communicates proactively with parents, students, and Special Education coordinator/administrative contact.

	Ineffective

Most special education paperwork is submitted after deadlines or not at all, and is often incomplete and/or incorrect.  This teacher has demonstrated reluctance to make reasonable modifications and accommodations for some special education students as outlined by their IEP and/or 504.  The teacher is not overtly encouraging to all special education students and fails to motivate them by providing modified work.  The teacher only communicates with students and the SpecEd coordinator about students experiencing alarming attendance and/or achievement challenges after a complaint.  The teacher is rarely open to implementing workable solutions provided by the coordinator, coach, or administration that are in the best interest of the student.
	Effective

The majority of special education paperwork is submitted by deadlines and is complete and correct.  This teacher makes reasonable modifications and accommodations for all special education students as outlined by their IEP and/or 504.  The teacher is encouraging to all special education students and motivates them by providing modified work.  The teacher communicates regularly with students and the SpecEd coordinator about students experiencing alarming attendance and/or achievement challenges.  The  teacher is open to  implementing workable solutions provided by the coordinator, coach,  or administration that are in the best interest of the student.
	Highly Effective
Most special education paperwork is submitted by deadlines and is thorough and correct.  This teacher prepares in advance to make modifications and accommodations for all special education students as outlined by their IEP and/or 504.  The teacher is encouraging to all special education students and motivates them by providing modified work.  The teacher communicates proactively with all special education parents, students, and the SpecEd coordinator about students experiencing significant attendance and/or achievement challenges.  The teacher always seeks to find and implement workable solutions that are in the best interest of the student.

	ELL compliance (if applicable)
Teacher makes content comprehensible for ELL students and provides modifications and support to foster their success.  Teacher completes  necessary ELL paperwork by given deadlines.

	Ineffective
Most ELL paperwork is submitted after deadlines or not at all, and is sometimes incomplete and/or incorrect.  This teacher has demonstrated reluctance to make reasonable modifications and accommodations for some ELL students as outlined by the census.  The teacher is not overtly encouraging to all ELL students and fails to motivate them through tailored and supported work.  The teacher only communicates with students and the coordinator/facilitator about students experiencing alarming attendance and/or achievement challenges after a complaint or flag.  The teacher is rarely open to implementing workable solutions provided by the coordinator, facilitator, coach, or administration. This teacher may have an unwillingness to comply with federal legislation, or make lack the skill to do so.
	Effective
The majority of ELL paperwork is submitted by deadlines and is complete and correct.  This teacher makes reasonable modifications and accommodations for all ELL students as outlined by the census.  The teacher is encouraging to all ELL students and motivates them by providing appropriately tailored and supported work.  The teacher communicates regularly with all ELL students and the ELL coordinator/facilitator about students experiencing limited attendance and/or achievement challenges.  The teacher is open to implementing workable solutions provided by the coach, facilitator, or coordinator that are in the best interest of the student.
	Highly Effective
Most ELL paperwork is submitted by deadlines and is thorough and correct.  This teacher prepares in advance to make modifications and accommodations for all ELL students as outlined by the census.  The teacher is encouraging to all ELL students and motivates them by providing appropriately tailored and supported work.  The teacher communicates proactively with all ELL parents, students, and the ELL coordinator/facilitator about students experiencing limited attendance and/or achievement challenges.  The teacher always seeks to find and implement workable solutions that are in the best interest of the student.

	Professionalism and risk avoidance

	The teacher behaves, in word and action, in a professional manner at all times with both internal and external stakeholders.  Healthy boundaries are drawn between teacher and student that foster positive, productive relationships.  Teacher follows all school and company guidelines regarding transport, social media, and communication.  Conduct during staff meetings, parent meetings, professional development sessions, and classroom instruction is polished, controlled, positive, and professional.  The teacher protects confidentiality and interacts with all stakeholders in a respectful, productive manner.

	Ineffective

At times, this teacher lacks professionalism in his/her words or actions.  He/she is able to build relationships with students, but does not draw clear enough boundaries around their ‘adult’ role.  The teacher does not consistently comply with risk-management policies of the school regarding transport, social media, and communication.  During staff meetings, parent meetings, professional development sessions, and classroom instruction, this teacher sometimes carries him/herself with acceptable conduct.  This teacher has shared confidential information regarding students or peers with inappropriate parties.   At times, this teacher engages other stakeholders in a disrespectful, unproductive manner.
	Effective
This teacher behaves with the professionalism most of the time.  He/she is able to build relationships with students without compromising healthy teacher/student boundaries.  The teacher complies with all risk-management policies of the school regarding transport, social media, and communication.  During staff meetings, parent meetings, professional development sessions, and classroom instruction, this teacher carries him/herself with acceptable conduct.  This teacher could be more mindful of safeguarding confidential information of parents, students, and peers, but has not intentionally shared confidential information directly.  This teacher engages other stakeholders in a respectful, productive manner.
	Highly Effective

This teacher behaves with the utmost professionalism at all times.  He/she is able to build effective relationships with students without compromising healthy teacher/student boundaries.  The teacher complies with all risk-management policies of the school regarding transport, social media, and communication and communicates proactively with administration when aware of a potentially damaging situation.  During staff meetings, parent meetings, professional development sessions, and classroom instruction, this teacher carries him/herself with polished conduct.  This teacher makes every attempt  to safeguard confidential information of parents, students, and peers.  This teacher almost always engages other stakeholders in a respectful, productive manner.

	Operational support

	Teacher provides wholehearted operational support to the front office.  Attendance policies, grading deadlines, and other criteria are met.

	Ineffective

The teacher makes attendance errors in Schoolmaster and is frequently tardy in entering data.  Sometimes this teacher checks to see that his/her rosters are correct.  He/she submits some make-up time documentation on time and consistently fails to comply with most make-up time policies.  Most grading deadlines are not met to enter data in order to facilitate timely and accurate communication with students and parents.  HR documentation is regularly not provided to office managers.  Reimbursement receipts are not properly submitted the first time, requiring additional processing work.  Parent contact documentation is rarely turned in.  This teacher fails to use the ‘Guidance’ portion of Schoolmaster effectively.  There is regularly a need to track this teacher down to collect necessary operational information.
	Effective
The teacher enters attendance nearly-perfectly into Schoolmaster in a timely fashion most of the time.  Most of the time, this teacher checks to see that his/her rosters are correct and alerts the office immediately when discrepancies occur.  He/she submits most make-up time documentation on time and complies with most make-up time policies.  Most grading deadlines are met to facilitate timely and accurate communication with students and parents.  Most HR documentation is proactively provided to office managers.  Most reimbursement receipts are properly submitted and parent contact documentation is turned in weekly.  This teacher uses the ‘Guidance’ portion of Schoolmaster effectively.  There is occasionally a need to track this teacher down to collect necessary operational information.  
	Highly Effective
The teacher correctly enters attendance into Schoolmaster in a timely fashion.  This teacher ensures his/her rosters are correct and alerts the office immediately when discrepancies occur.  He/she submits all make-up time documentation on time and complies with all make-up time policies.  All  grading deadlines are met to facilitate timely and accurate communication with students and parents.  HR documentation is proactively provided to office managers.  Reimbursement receipts are properly submitted and parent contact documentation is turned in weekly.  This teacher communicates changes in parent/student contact information and uses the ‘Guidance’ portion of Schoolmaster effectively.  There is rarely any need to track this teacher down to collect necessary operational information.  

	Support of site mission, vision, and culture

	The teacher participates in and supports the overall mission, vision, and culture of the school.  This is evident in interactions within and outside of his/her classroom.  The teacher willingly reaches outside of the classroom to support enrichment programs, recruit teachers and students, and build strategic partnerships that benefit the students, school, and community.  The teacher is able to create safe, positive classroom climates in line with the school’s overall mission that offer an optimum learning environment for all students.  The teacher strives to inspire and motivate all struggling students.

	Ineffective

There is a disconnect between the mission, vision, and culture of the school and this teacher’s classroom. This teacher is distanced from enrichment programs, shies away from recruiting teachers and students, and is confused about his/her role in supporting improvement efforts.  Within his/her classroom, he/she creates a climate that fails to match the mission of the school.  This teacher doesn’t stretch beyond traditional expectations to inspire, motivate, or support many students in their high school and post-secondary endeavors.
	Effective

This teacher adopts the mission, vision, and culture of the school both in and out of his/her classroom and demonstrates commitment to its success.  This teacher supports enrichment programs, helps recruit teachers and students, seeks partnerships between the school and other organizations, and supports improvement efforts.  Within his/her classroom, he/she creates a climate that matches the mission of the school.  This teacher does an acceptable job of inspiring, motivating, and supporting many students in their high school and post-secondary endeavors.  
	Highly Effective
This teacher lives and breathes the mission, vision, and culture of the school both in and out of his/her classroom and demonstrates a personal stake in its success.  This teacher supports enrichment programs, recruits teachers and students, builds partnerships between the school and other organizations, and helps lead improvement efforts.  Within his/her classroom, he/she creates a climate that matches the mission of the school.  This teacher does an exceptional job of inspiring, motivating, and supporting most students in their high school and post-secondary endeavors.  


